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PTHS 209 Leadership Team Introduction

Dr. Jesse J. Rodriguez, Superintendent

Dear Faculty and Staff,

The Growth Mindset Development Guide was created through the Proviso
Grit/Growth Mindset Project. During this project, Proviso teachers and a team
of coaches engaged in action research and professional learning to study the
related topics of grit and growth mindset. The goal is to enhance perseverance
in our students, and to create a learning environment where both students and
teachers embrace the importance of having a growth mindset.

| am proud of the teachers that participated in this project over the last two
years and continue to demonstrate a profound interest in ensuring the
academic success of our students. This summer, teachers involved in the
project came together to finish preparing this guide, and to collaborate on the
development of professional learning opportunities for their colleagues. Their
interest in supporting the work of their fellow teachers and staff members
allows for an opportunity to ensure a world-class education and service that
empowers all members of the Proviso community.

Sincerely,

CL-Q %
Ak . et
Jesse J. Rodriguez, Ph.D.

Dr. Nicole Howard, Asst. Superintendent
Academics and Family Services

Superintendent

Dear Colleagues,

The Office of Academics and Family Services was honored to support the work
of the Grit/Growth Mindset Project. The realization of our vision to provide a
rigorous academic program, coupled with highly responsive interventions and
social supports, that produce high levels of proficiency for all students, can only
be realized if adults and students believe they can grow to meet high
expectations and are willing to put in the hard work to do so.

The research on the impact of fostering grit and growth mindset in schools to
improve student learning is clear. It is time that our commitment to this work is
also clear. This guide is your roadmap to promoting grit and growth mindset in
your classrooms and fostering success for all students. Together, we can, and
we will!

Your partner in learning,

Vit 7 Yol _

Assistant Superintendent
Academics and Family Services
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Overview: The Grit/Growth Mindset Project @ Proviso

The Grit/Growth Mindset Project @ Proviso is an innovative approach to increasing high school
student performance through the engagement of teachers across PTHS District 209. This research-
intensive and cognitive process has resulted in the development of this user-friendly and meaningful
guide to Grit/Growth Mindset classroom resources and practices. Specifically, a team of dedicated
teachers and four external coaches gathered qualitative data through observations, recordings, and
interviews and engaged in the design thinking process to develop a PTHS 209 Growth Mindset
Development Guide. This guide may be used to mentor new teachers as well as engage current
staff in practices and assessment of practices to support struggling students through building
confidence, resilience, and perseverance over time and throughout their experiences in Proviso
Township High School District 209. The guide contains essential learnings from the Grit/Growth
Mindset Project @ Proviso, tools for self-reflection, analysis, and building growth-minded practices
and environments, and many additional resources to support your team’s journey. The contents were
developed FOR Proviso teachers BY Proviso teachers.

There are three essential concepts in this process: Grit, Growth Mindset, and Learning Culture. All
three are interdependent and necessary to ensure student success. As students often come to school
ill-equipped academically, emotionally, and even socially and physically in many cases, “traditional”
practices do not meet the diverse needs of our classrooms. Instead, we must turn to looking within
our students to capitalize what they do bring to us every day - a concept identified as Grit. "When
students are encouraged to view academic success as a product of hard work rather than an
outgrowth of natural intelligence, they are more likely to perform at higher levels" (Dweck, 1999,
Boykin and Noguera, 2011). In order to “grow” Grit in our classrooms, however, we must revisit our
approaches, cultural systems and classroom environments, as well as our interactions with students.
Such an approach is called Growth Mindset, where making mistakes, getting “it” wrong, and taking
risks are the norm and essential to uncovering what students must know and be able to do. If we
approach our students with the belief that they will get there but are just not there yet, our perspective
completely changes. Hopeless failure becomes a chance to do better. High stakes become low
stakes. Competition becomes collaboration. As we challenge ourselves and each other, we must
commit to a learning culture where we ALL learn and grow - adults and kids. If we disallow ourselves
from making mistakes, we, just like our students, can never learn. If we are not learning, then our
students cannot be learning. Get out there, take a risk, and realize that every try is one step to getting
there, even if you're not there... yet.

Project Leaders

Dr. Jesse Rodriguez, PTHS District 209 Superintendent

Dr. Nicole Howard, PTHS District 209 Assistant Superintendent

Mr. Dan Johnson, PTHS District 209 Director of Family and Student Services

Dr. Tony Brazouski, Project Lead, Advance Education Solutions, LLC

Dr. Ayanna F. Brown, Thought Spectrum, LLC

Mr. Glenn Lid, PTHS District 209 and Nationally-Distinguished Educator (ret.)

Dr. Anita Sparks, Regional Superintendent (ret.), Leadership Developer, Milwaukee Public Schools
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Key Concept Definitions

Grit is defined as “perseverance and passion for long-term goals.” As such, “Grit entails working
strenuously toward challenges, maintaining effort and interest over years despite failure, adversity,
and plateaus in progress. The Gritty individual approaches
achievement as a marathon; his or her advantage is stamina.
Whereas disappointment or boredom signals to others that it is
time to change trajectory and cut losses, the Gritty individual
stays the course” (Duckworth, et. al., 2007). For Proviso
students to be successful, they must develop and leverage
Grit. This trait, then, must be taught, embraced, and 3
consciously built into daily activities, lessons, behaviors, The Power of Passion and Perseverance
policies, and procedures. These components are built upon

underlying beliefs and values resulting in a Growth Mindset.

A Growth Mindset is that in which “people believe their most basic
abilities can be developed through dedication and hard work—brains
and talent are just the starting point. This view creates a love of
learning and a resilience that is essential for great accomplishment”
(Dweck, 2006). This is juxtaposed with the “Fixed Mindset” where
people believe “their basic qualities, like their intelligence or talent,
bl are simply fixed traits. They spend their time documenting their
intelligence or talent instead of developing them. They also believe that talent alone creates
success—without effort” (Dweck, 2006). Schools have traditionally mirrored the static or fixed
tendencies affiliated with intelligence studies, particularly as related to 1Q testing. This dismisses the
belief in potential cultivated by effort, strategy and support that allows for all to improve. Grit only
develops when a person embraces a mindset that the person has the potential to be successful at
some point in time resulting from deliberate practice (Ericsson, 2016). Teaching Growth Mindset and
engaging in deliberate practice require specific and measurable strategies. There are some very
simple strategies that allow a shift from Fixed Mindset to Growth Mindset approaches to occur.

A Culture of Learning develops when, “Professional educators work
collectively and purposefully to create and sustain a culture of learning
for all students and adults” (Hipp & Huffmann, 2010). A culture of
learning capitalizes on Katzenmeyer’s and Moller’s (2001) claim:
“‘When given opportunities to lead, teachers can influence school
reform efforts. Waking this sleeping giant of teacher leadership has
unlimited potential in making a real difference in the pace and depth of
school change.” A culture of learning must also embrace Culturally
Responsive Practices (CRP) to address inequities in education.



https://www.youtube.com/watch?v=H14bBuluwB8
https://www.sas.upenn.edu/~duckwort/images/Grit%20JPSP.pdf
https://www.youtube.com/watch?v=hiiEeMN7vbQ
https://www.youtube.com/watch?v=isHM1rEd3GE

Data Collection Methodology

Purpose:

The purpose for the Grit/Growth Mindset Project @ Proviso was two-fold. First, the project worked to
gain initial insight as to how teachers cultivate Grit in the classroom. Specifically, what were the
teaching practices that reflected persistence to support and engage challenges? Of note were the
forms of communication, both verbal and non-verbal, that articulated positive strategies and beliefs
about learning, both short-term and long-term. In an open invitation to teachers, the project was
described as follows:

Teachers from both schools engaged in this action research project in collaboration with a
team of coaches. This project proceeds from the idea that for Proviso students to be
successful, they must develop and leverage grit. This trait, then, must be taught, embraced,
and consciously built into daily activities, lessons, behaviors, policies, and procedures. These
components are built upon underlying beliefs and values resulting in a Growth Mindset.
(Johnson, 2018, e-mail communication)

Secondly, the project sought to observe how students demonstrate Growth Mindsets that foster Grit.
The student component of the project functioned in relationship to the focus on teachers. The
approach to this project was to examine teacher practices; however, the interdependent relationship
between teaching and learning does not isolate the observation of one without the direct or indirect
observation of the other. This led to the development of teacher and student indicators of successful
processes (Growth Mindset Self-Assessment Indicators). It is important to note that as coaches
conducted formal observations, only teacher practices were documented.

Participants:
The Grit/Growth Mindset @ Proviso project was funded by a Priority School Grant.

During the 2016-2017 academic year, principals at Proviso East and West chose teachers who
displayed or conveyed unique instructional practices and/or beliefs in student achievement. Each
teacher was then invited to participate in the project and informed that they would receive
professional development and support, instructional feedback and mentoring. We refer to this group
as Cohort 1. The following academic year, as continued funds became available, Cohort 2 was
launched to bring in a new cohort of teachers to participate in the project, re-engage teachers who
participated last year to learn from their experience, and introduce the concept of Growth Mindset to
our students through classroom projects funded by the grant.

It is important to note that during Spring of 2018, Cohort 1 was able to return to engage in reflective
work and think about how they could continue to serve as leaders to support Cohort 2. Additionally,
Cohort 2 received initial training similar to the initial training for Cohort 1, which was accomplished in
five sessions, but only included one classroom observation with feedback, unlike Cohort 1, who
experienced three observations with feedback. Finally, an initiation component was added where



teachers were invited to become Project Managers and create student projects that utilized the
principles of Growth Mindset, which were displayed during the May BOE meeting.

Training:

Training began with an orientation and overview of the objectives of the project, how to advance the
goals expressed in the Priority Schools Grant and an introduction by coaches to the learning
modules/training. A total of five professional development sessions were conducted over a period of
13 weeks, beginning in February of 2017 and completed in May of 2017.

Topics for the training sessions included (a) Grit/Growth Mindset (b) Culturally Responsive Education
and Instruction, (c) Teacher planning and leadership, and (d) Engaged Instruction.

Observation:
Each teacher participant in Cohorts 1 and 2 was observed using the Growth Mindset Classroom Self-

Assessment Indicators (SAI). Teachers used this feedback as a reflective tool to support their
planning and to make new considerations for their planning, instruction, and assessment.



Growth Mindset Classroom Self-Assessment Indicators (SAl)

The following document was derived from Dweck’s Brainology tools at www.mindsetworks.com. After
PTHS teachers piloted the tools, they worked collaboratively to identify the specific traits most
applicable to Proviso students. These are the characteristics and activities that foster Grit and Growth
Mindset:

SAI Color Key

Taking on Challenges

Learning from Mistakes
Accepting Feedback and Criticism
Practice and Applying Strategies
Perseverance (focus on task)

Askinﬁ Questions

The PTHS 209 Growth Mindset Classroom SAI are especially useful as they provide both student and
teacher-based indicators. It is important to remember that indicators are not requirements. Use the
SAl to self-assess in the classroom, view lessons online, and/or collaborate with peers.

On the pages following the PTHS 209 Growth Mindset Classroom SAl, you will find very specific
observations of students and teachers that led to Grit/Growth Mindset Project @ Proviso teachers in
creating the SAI. These provide further examples of what Growth Mindset classrooms look, sound,
and feel like. Remember, these are from real classrooms with real Proviso students led by real
Proviso teachers.

The PTHS 209 Grit/Growth Mindset Classroom SAI that follows is meant to serve as a tool to help
teachers mindfully incorporate Grit and Growth Mindset strategies and cultural practices in their
planning and instruction.

* The indicators on this self-assessment support those in the Danielson Framework Domains 1 and 2.


http://www.mindsetworks.com/

PTHS 209 Growth Mindset Classroom Self-Assessment Indicators (SAl)

Student-Based Indicators

Teacher-Based Indicators

Taking on
Challenges

 Students accept or attempt the challenges
presented and develop short and long-term
strategies to reach their goal(s).

Teacher presents challenges and cultivates a culture of
anticipating and applying learning strategies to future
challenges.

Learning from

 Students see mistakes as temporary
setbacks, something to be overcome.

Teacher frames mistakes as temporary setbacks and
models practice for how mistakes can be seen as

Mistakes « Students reflect about what they have learned | something from which to learn.
and apply that learning when revisiting the » Teacher supports students to use classroom strategies
same or a related task. effectively, introducing new strategies as needed.
« Students reflect on their learning and can » Teacher creates opportunities in class for student
explain how they arrived at an answer using reflection and goal-setting.
content knowledge. » Teacher encourages application of prior learning to new
» Students offer additional information about contexts.
what they could have added/done differently
Students are able to self-evaluate following an
activity.
Accepti ng  Students apply feedback and criticism to their | « Teacher offers feedback and criticism through an
task(s). established revision process.
Feedback &  Students apply new strategies as a result of » Teacher models expectations for applying feedback to
Criticism feedback. student work.

 Students accept feedback as being a
supportive element in the learning process.

 Students actively seek feedback and
constructive criticism from peers and
teacher(s).

Teacher allocates time for students to provide peer
feedback.

Practice and

 Students engage in the process of problem
solving as part of the process of getting better

Teacher develops a culture of problem solving and free
thinking.

Ap plyl ng or good at something. » Teacher models and fosters effective strategies.
Strateg ies  Students create and utilize their own
strategies or study plans, individually or
collaboratively.
Perseverance | Students transcend feelings of frustration » Teacher articulates positive examples of when failures
when challenged. lead to achievement.
(fOC us on  Students naturally collaborate, seek » Teacher encourages students to seek out revisions of
tas k) necessary assistance, and leverage a variety failed attempts.
of resources to complete the task, such as » Teacher embeds collaboration time in class and provides
peers, teachers, etc. opportunities for students to assist peers and seek out
resources.
AsKi ng . Stulfl(e?ts ask specific questions related to the | ° 'I;]galt(:_her models diverse styles of questions to encourage
: task(s). thinking.
QU estions  Students ask questions about their own . Teachgr fosters an environment in which students ask

thinking and ideas.
» Students appropriately challenge the text, the
task, other students, and the teacher.

questions of one another.



https://pths209-my.sharepoint.com/personal/abrazouski_pths209_org/_layouts/15/guestaccess.aspx?docid=1569ff798033a44e3af5fb8fe1c38fb96&authkey=ARy4rToplaqQocMNNc250YA
https://pths209-my.sharepoint.com/personal/abrazouski_pths209_org/_layouts/15/guestaccess.aspx?docid=1569ff798033a44e3af5fb8fe1c38fb96&authkey=ARy4rToplaqQocMNNc250YA
https://pths209-my.sharepoint.com/personal/abrazouski_pths209_org/_layouts/15/guestaccess.aspx?docid=1643cc6f32c2a48bc94a0174a3b14fa54&authkey=AeTXA81IksJa-BgCFwHewlM
https://pths209-my.sharepoint.com/personal/abrazouski_pths209_org/_layouts/15/guestaccess.aspx?docid=1643cc6f32c2a48bc94a0174a3b14fa54&authkey=AeTXA81IksJa-BgCFwHewlM
https://pths209-my.sharepoint.com/personal/abrazouski_pths209_org/_layouts/15/guestaccess.aspx?docid=1a5b4a7eedcb74efbb7aeda39054ae384&authkey=AQezSXMP2tPZmQW4FduonUU
https://pths209-my.sharepoint.com/personal/abrazouski_pths209_org/_layouts/15/guestaccess.aspx?docid=1a5b4a7eedcb74efbb7aeda39054ae384&authkey=AQezSXMP2tPZmQW4FduonUU
https://pths209-my.sharepoint.com/personal/abrazouski_pths209_org/_layouts/15/guestaccess.aspx?docid=1a5b4a7eedcb74efbb7aeda39054ae384&authkey=AQezSXMP2tPZmQW4FduonUU
https://pths209-my.sharepoint.com/personal/abrazouski_pths209_org/_layouts/15/guestaccess.aspx?docid=1c8132e7a33fa4cb7a3dc25dda49bb9fb&authkey=AbeXlSZtDqfZb0M7jEmOXMY
https://pths209-my.sharepoint.com/personal/abrazouski_pths209_org/_layouts/15/guestaccess.aspx?docid=1c8132e7a33fa4cb7a3dc25dda49bb9fb&authkey=AbeXlSZtDqfZb0M7jEmOXMY
https://pths209-my.sharepoint.com/personal/abrazouski_pths209_org/_layouts/15/guestaccess.aspx?docid=1c8132e7a33fa4cb7a3dc25dda49bb9fb&authkey=AbeXlSZtDqfZb0M7jEmOXMY
https://pths209-my.sharepoint.com/personal/abrazouski_pths209_org/_layouts/15/guestaccess.aspx?docid=1013a5b8c18af49e198d99c31d044f934&authkey=AdLcWdaNNyx1JsYPOGuc_ck
https://pths209-my.sharepoint.com/personal/abrazouski_pths209_org/_layouts/15/guestaccess.aspx?docid=1013a5b8c18af49e198d99c31d044f934&authkey=AdLcWdaNNyx1JsYPOGuc_ck
https://pths209-my.sharepoint.com/personal/abrazouski_pths209_org/_layouts/15/guestaccess.aspx?docid=1013a5b8c18af49e198d99c31d044f934&authkey=AdLcWdaNNyx1JsYPOGuc_ck
https://pths209-my.sharepoint.com/personal/abrazouski_pths209_org/_layouts/15/guestaccess.aspx?docid=193d5c3f7fedf4527a4b94026f8b996e5&authkey=AR4Po0LYR_SFvi607v2aN9k
https://pths209-my.sharepoint.com/personal/abrazouski_pths209_org/_layouts/15/guestaccess.aspx?docid=193d5c3f7fedf4527a4b94026f8b996e5&authkey=AR4Po0LYR_SFvi607v2aN9k
https://pths209-my.sharepoint.com/personal/abrazouski_pths209_org/_layouts/15/guestaccess.aspx?docid=165d7ff53a0dd491fa1950b711808b5ff&authkey=AZ6jcpu87FAGOiQFGrsw8HQ

Indicator Evidence: Taking on Challenges
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Indicator Evidence: Learning from Mistakes

Teacher Indicators

Classroom Evidence

» Teacher frames mistakes as temporary
setbacks and models practice for how mistakes
can be seen as something from which to learn.

» Teacher supports students to use classroom
strategies effectively, introducing new
strategies as needed.

» Teacher creates opportunities in class for
student reflection and goal-setting.

» Teacher encourages application of prior
learning to new contexts.

» Teacher asks students to evaluate their
learning using this rubric to evaluate their
learning: 1=1 need assistance, 2= okay, 3= I
got this.

» Teacher uses questioning to elicit collaborative
student processing.

» Teacher consistently invites students to
recognize their own growth and increased
competency.

* Teacher returns an incomplete assignment to a
group, offering them a chance to complete it.

» Teacher reminds the group about the
importance of checking their work.

* Teacher tells collaborative groups that they
should use everybody’s brain in the group to
get their best work and ideas.

» Teacher outwardly shares that it's okay to
make a mistake because we use mistakes to
learn.

Student Indicators

Classroom Evidence

* Students see mistakes as temporary setbacks,
something from which to learn.

* Students reflect on what they have learned and
recognize when to use that learning in new
contexts.

« Students reflect on their learning and are able
to explain how they arrived at an answer using
content knowledge.

« Students reflect on their learning and consider
how additions or changes to the process.

« Students are able to self-evaluate following an
activity.

« Students return to the board to correct/modify
their responses.

« Students constantly revise based upon
suggestions from teacher feedback.

« Students know the teacher will be around to
point out mistakes and they are eager for
teacher feedback.

« Students are having fun as they are being
challenged.

Recommended Practices (See Appendix B)

Teacher rewards mistakes and emphasizes they are necessary to learn.

Teacher models approaches to learning and how errors are natural and required for learning.
Teacher creates opportunities for students to reflect upon their own learning.

Teacher provides opportunities for students to modify, correct, and/or adjust their

performance based upon feedback, collaboration, and practice.
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Indicator Evidence: Accepting Feedback and Criticism

Teacher Indicators

Classroom Evidence

* Teacher offers feedback and criticism through
an established revision process.

» Teacher models expectations for applying
feedback to student work.

» Teacher allocates time for students to provide
peer feedback.

Teacher tells student to incorporate their own
words as well as those who they read about
on paper. Tells students to look at the
directions.

Teacher says, “It's not how you draw. It’s
how what you draw reminds you of what the
words mean.”

Teacher gives examples. Relates concepts
to students’ lives.

Teacher determines prior knowledge.

Student Indicators

Classroom Evidence

» Students apply feedback and criticism to their
task(s).

« Students are willing apply new strategies as a
result of feedback.

» Students recognize feedback as a supportive
element in the learning process.

» Students actively seek feedback and
constructive criticism from peers and
teacher(s).

Students restate and clarify their
explanations to justify reasoning.

Students help each other revise thought
patterns out loud in front of groups and the
teacher.

Students want to understand why they are
doing this.

Students review feedback and make
adjustments on how to proceed.

Recommended Practices (See Appendix C)

Teacher offers feedback and opportunities for revision.

Teacher sets expectations for revising student work.

Teacher provides time during instruction for peer review and feedback.
Teacher models guidance strategies for constructive criticism.

12




Indicator Evidence: Practice and Applying Strategies




Indicator Evidence: Perseverance (Focus on Task)

Teacher Indicators

Classroom Evidence

Teacher articulates positive examples of
when failures lead to achievement.
Teacher encourages students to seek out
revisions of failed attempts.

Teacher embeds collaboration time in class
and provides opportunities for students to
assist peers and seek out resources.

Teacher gives knowledge of team building
strategies recalling learning that had taken
place the day before.

Teacher promotes resilience and flexibility to
persevere by breaking down jobs in cohesive
manner.

Teacher identifies student leaders to
explicitly instruct groups in simplest terms
how to complete the task.

Student Indicators

Classroom Evidence

« Students transcend feelings of frustration when

« Students naturally collaborate, seek necessary
assistance, and leverage a variety of resources

challenged.

to complete the task, such as peers, teachers,
etc.

Students are excited about projects even if
they were reluctant at first.

Students collaborate organically to determine
next steps in a given activity.

Students sense their comments are valued
by both teacher and peers.

Recommended Practices (See Appendix E)

e Teacher uses language that encourages students to persevere.
e Teacher illustrates how failure may lead to achievement.
e Teacher uses collaboration as a strategy to encourage students to assist each other.

14




Indicator Evidence: Asking Questions

Teacher Indicators

Classroom Evidence

» Teacher models diverse styles of questions
to encourage thinking.

» Teacher fosters an environment in which
students ask questions of one another,
leading to a deeper understanding of the
material.

Teacher engages students to answer
guestions and clarify expectations for the
whole class.

Teacher validates all student questions and
calls on all students at some point throughout
the lesson.

Student Indicators

Classroom Evidence

« Students ask specific questions related to the
task(s).

« Students ask questions about their own
thinking and ideas.

« Students appropriately challenge the text, the
task, other students, and the teacher.

Students ask questions for clarification.
Students seek clarification as they think
through ideas and begin applying their
practice to the task.

Students offer personal insight related to the
topic and ask for clarification.

Recommended Practices (See Appendix F)

e Teacher uses diverse styles of questioning to encourage higher-level thinking.
e Teacher fosters an environment where questioning is an accepted form of learning.
e Teacher invites students to engage in debate and challenge texts.

15




Indicator Evidence: Taking Risks




Instructional Planning: Incorporating Grit and Growth Mindset

e Incorporating Grit and Growth Mindset does not require teachers to start from zero. Instead,
teachers should revisit instructional planning and ensure that lessons support the development
of Grit and Growth Mindset.

e Grit and Growth Mindset can be explicitly taught and measured. When explicitly teaching the
concept of Grit and Growth Mindset, teachers may share personal stories of Grit.

e Students can complete self-assessments to see where they fall on the Grit scale and complete
regular Grit check-ins/self-assessments/conferences.

e Discuss why it is important for students to develop Grit in various aspects of their lives and not
just where their passions may lie thus far.

e |tis imperative that teachers understand how students learn, but it is even more effective to
help students understand how they learn.

e Keep the conversation going.

17



Reading and Online Resources

The following resources supported the work of the Grit/Growth Mindset Project @ Proviso and served
as foundations upon which practical knowledge was expanded. A brief summary of each resource is
provided after each link. Rubrics, posters, and infographics were collected and are also provided.
Please adhere to copyright and intellectual property laws if duplicated, replicated, or modified.

Reading Resources

Setting the Stage of Engaged Global Learning- the First Five Days
This LiveBinder is packed with classroom activities, resources, and videos to set your classroom up in
an engaging, growth-minded way!

Helping Struggling Students Build a Growth Mindset
Veteran researchers present five strategies, like maintaining success files and allowing choice, to
help struggling students develop a positive attitude needed for success.

Teaching Mindset- Stanford
Carol Dweck talks you through her research and journey in founding Growth Mindset and its
principles.

Mindset Works
Featuring “Brainology”, Dweck’s education division, MindsetWorks is packed with tools, resources,
rubrics, and support materials for working with students and/or developing your own mindset.

Dweck Revisits Mindset
Carol Dweck addresses the abuses and subtleties of Growth Mindset in the contemporary classroom.

Duckworth- Grit: The Power of Passion and Perseverance
Angela Duckworth provides her journey in uncovering the Grittiness of those who persevere.

Grit/Duckworth Website
Resources, books, videos abound at Duckworth’s primary website.

Grit Scale
Take this shortened version of Duckworth’s survey to start the conversation about Grit- great for
students!

Incorporating Growth Mindset into Your Teaching Practice

A Growth Mindset is not essential for students along- it can help teachers increase their impact in the
classroom as well.
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https://www.edutopia.org/article/helping-struggling-students-build-growth-mindset-donna-wilson-marcus-conyers
https://www.youtube.com/watch?v=isHM1rEd3GE
https://www.mindsetworks.com/
http://www.edweek.org/ew/articles/2015/09/23/carol-dweck-revisits-the-growth-mindset.html?cmp=cpc-goog-ew-growth+mindset&ccid=growth+mindset&ccag=growth+mindset&cckw=%2Bgrowth%20%2Bmindset&cccv=content+ad&gclid=CJybzNSzg9ICFQSUaQod-FUJjQ
https://www.ted.com/talks/angela_lee_duckworth_grit_the_power_of_passion_and_perseverance
http://angeladuckworth.com/
http://angeladuckworth.com/grit-scale/
https://www.edutopia.org/article/incorporating-growth-mindset-into-teaching-practice-donna-wilson-marcus-conyers

Critical Friends
By providing structures for effective feedback and strong support, Critical Friends Groups help
teachers improve instruction and student learning.

Trauma-trained Teachers

Recent science has suggested that our kids are facing the same trauma-induced issues as soldiers
returning from war. This article suggests some strategies and resources for teachers to develop
trauma-aware pedagogies.

Online Resources

Videos

Explanation of Growth Mindset

You Can Learn Anything (Khan Academy): https://youtu.be/JC82II12cjgA
How to grow your brain: https://youtu.be/GWSZ1DK|NzY

Growth Mindset Explained: https://youtu.be/- _ogghnxBmY

Explanation of Grit

Angela Duckworth "Grit" Animated Core video: https://youtu.be/sWctLEdIgi4
Angela Duckworth on Grit: https://youtu.be/H14bBuluwB8

Carol Dweck explains Grit: https://youtu.be/whOOS4MrN3E

Useful for Lessons on Growth Mindset

Carol Dweck on power of Growth Mindset: https://youtu.be/ X0mgOOSpLU
Eduardo Bracino on the power of Growth Mindset: https://youtu.be/pN34FNbOKXc
Fixed vs. Growth Mindset: https://youtu.be/KUWn_TJTrnU

Grit and Growth Mindset Cartoon: https://youtu.be/0Q6a_rD85X0

Useful for Lessons on Grit

Will Smith on Talent: https://youtu.be/ikHyDwyqdRM

John Legend on Effort: https://youtu.be/LUtcigWWSBsw

Motivational short: https://youtu.be/RmTxr70OsPj0

Yoda "Do or Don't Do": https://youtu.be/c yOTG vqYg

Meet the Robinsons "You Failed!": https://youtu.be/AWtRadR4zYM
Bruno Mars on Sesame Street on Grit: https://youtu.be/pWp6kkz-pnQ
Janelle Monae on Sesame Street on the power of "yet": https://youtu.be/XLeUvZvuvAs
Kid President Pep Talk: https://youtu.be/RwihUcSGags

Famous Failures: https://youtu.be/zLYECIimnQs

Michael Jordan: https://youtu.be/PH8nTixwByY

Websites

Duckworth Grit Scale: https://angeladuckworth.com/Grit-scale/

Growth Mindset Inventory (for teachers to take to better understand this concept):
http://www.londonacademyofit.co.uk/learning-blog/learning/interactive-quiz-fixed-vs-growth-mindset/
Growth Mindset Inventory PDF (to print):
http://homepages.math.uic.edu/~bshipley/MindsetQuiz.w.scores.pdf

Mindset Kit

Easy 3 question survey: PERTS Growth Mindset Survey

Self-Assessment Survey Grit
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http://www.ascd.org/publications/educational-leadership/mar02/vol59/num06/Critical-Friends.aspx
http://hechingerreport.org/a-new-movement-to-treat-troubled-children-as-sad-not-bad/
https://youtu.be/JC82Il2cjqA
https://youtu.be/GWSZ1DKjNzY
https://youtu.be/-_oqghnxBmY
https://youtu.be/sWctLEdIgi4
https://youtu.be/H14bBuluwB8
https://youtu.be/wh0OS4MrN3E
https://youtu.be/_X0mgOOSpLU
https://youtu.be/pN34FNbOKXc
https://youtu.be/KUWn_TJTrnU
https://youtu.be/0Q6a_rD85X0
https://youtu.be/ikHyDwyqdRM
https://youtu.be/LUtcigWSBsw
https://youtu.be/RmTxr7OsPj0
https://youtu.be/c_yOTG_vqYg
https://youtu.be/AWtRadR4zYM
https://youtu.be/pWp6kkz-pnQ
https://youtu.be/XLeUvZvuvAs
https://youtu.be/RwlhUcSGqgs
https://youtu.be/zLYECIjmnQs
https://youtu.be/PH8nTfxwByY
https://angeladuckworth.com/grit-scale/
http://www.londonacademyofit.co.uk/learning-blog/learning/interactive-quiz-fixed-vs-growth-mindset/
http://homepages.math.uic.edu/~bshipley/MindsetQuiz.w.scores.pdf
https://www.mindsetkit.org/about
https://survey.perts.net/share/toi
http://www.opecconference.com/wp-content/uploads/2016/01/Empowering-Youth-Mindset-Colannino-Survey1.pdf

Additional Resources

Mindset Works® EducatorKit

e

Mindset Works® EducatorKit — Tools for Teachers & Students

Effective Effort Rubric

This rubric assesses the learning process—the effective effort that a learner

applies.

."};J;f". Fixed Mixed Growth
Taking on You don't really take on challenges | You might take on challenges You look forward to the next
Challenges on your own. You feel that when you have some previocus challenge and have long range

challenges are to be avoided.

experience with success in a
related challenge.

plans for new challenges.

Learning from

You see mistakes as failures, as
proof that the task is beyond your

You may accept mistakes as
temporary setbacks, but lack

You see mistakes as temporary
setbacks, something to be

Mistakes reach. You may hide mistakes or strategies to apply what you overcome. You reflect about what
lie about them. learned from the mistakes in you learned and apply that
order to succeed. learning when revisiting the task.
Accepting You feel threatened by feedback You may be motivated by You invite and are motivated by
Feedback and an_d_ may avoid it all together. feedback if_it is not oyerly _critical feedback an_d criticism. You apply
criticism Criticism and constructive or threatening. Who is giving the | new strategies as a result of

feedback are seen as a reason to
quit.

feedback, the level of difficulty of
the task, or their personal
feelings might all be factors in
your motivation.

feedback. You think of feedback as
being a supportive element in the
learning process

Practice and

You do not practice and avoid

You practice, but a big setback

You enjoy the process of

Applying practicing when you can. can make you want to quit. You practicing and see it as part of the
; are more willing to practice things | process of getting good at
Strategies You do not have any strategies for | YOU are already considered “good | something. You may create your
accomplishing the learning goals at.” You are open to being given own practice or study plans. You
or tasks, or you apply ineffective a strategy to meet a challenge, fluidly use many strategies, think
strategies. but you rarely apply your own of some of your own strategies,
strategies unless it is something and ask others about their
you are already “good at.” strategies.
Perseverance | You have little persistence on You may persevere with You “stick to it” and have stamina

(focus on task)

learning goals and tasks. You give
up at the first sign of struggle.

prompting and support. Unless
you are provided strategies for
overcoming obstacles, you will
stop or give up.

for the task(s). You keep working
confidently until the task is
complete.

Asking
Questions

You do not ask questions or do not
know which questions to ask, but
you can usually say you don't “get
it” if asked.

You might ask guestions about a
portion of the task that you feel
you can do. If you perceive it to
be out of your ability, you
probably won’t ask questicns.

You ask specific questions, ask
questions about your own
thinking, and challenge the text,
the task, and the teacher.

Taking Risks

You do not take risks, and if
something is too hard you turn in
blank work or copied work, if
anything at all. You are not
engaged in the process/task.

You will take risks if the task is
already fairly familiar to you. If
not, you will resort to copying or
turning in partially completed
work.

You begin tasks confidently, risk
making errors, and openly share
the work you produce.

N

Copyright © 2002-2012 Mindset Works, Inc. All rights reserved.

www.mindsetworks.com
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NTN Agency Rubric, High School o°
N -

Develop Growth Mindsat: | can grow my infelligence and skills through effart, practice, and challenge. The brain grows bigger with use, ke a muscle,
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Take Ownership Over One's Learning: | can leamn how fo leam and maonitor progress fo be successful on tasks, school, and ife.

EMERGING ED DEVELOPING vP PROFICIENT ADVAMNCED
Completes few benchmsanks * Completes some Ugually completes polished Achisves personal best work on
and class assignments and benchmarks and clags benchmarks and class meest all benchmarks and
miay resist or siruggle o ugs assignments; and, only wien assignments by using resounces ciasg assignments by setting
resourncas and suppors forcad to, or at the last and suppons when necessany goals, monitorng progress, and

siudy groups, leacher minute, uses resources and {e.g. study groups, leacher using resources and supports
pport, workshops, supports (8.0 shudy groups pport, workshops, iutorkals) (e.g. shudy groups, eacher
teacher support, workshops support, workshops, utorals)
tutorals)
Rejects feadback andior Congistently shows evidence of Consistenty shows evidence of
does not revise work of acoepting feedback to I L

Forataskorproject. | | » Forataskor project.
perficially identifies what identifles what is knossm,

I known, what needs to ba what needs to be beamed,

leamed, and how hard it wi and how hard it will be; but
ﬁﬁﬁﬁﬁﬁ tegy to
tackle the task or does not
mionitor how well the strateg
I& working

what s known, whal nesds 1D be

and knows when and why

distraction siaying focused
focus happens
Dwoes not bulld relationships Does not inftiate bolding Bulids and uses relationahips Actively bullds trusting
with trusted adults or peears: relationghips, but has a few with trusted adults and peers to relationships with adults and
to get back on track as trusted adults or pesrs io get gel back on track as needed and pears to purses goals, enhance
needed or io enfance back on track as nesded or enhance beaming learming. and get back on irack
i to enhance lesnming a8 neaded
+ ldentifies the ups and * Has limited understanding of Analyzes individual robe in the * Mondtors and sdpests ndividual
downs of the dassroom and individual robe in the wps and ps and downs of the cassmom role o positively infleence the
hiorme community downs of the classroom and and home community ups and downs of e
horme community clasancom and home

Mew Tech

Mepwork 2016
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NQCHS Productive Persistence Rubric

Category Emerging Developing Capable Proficient Mastery Evidence
Growth Believes that intelligence is fixed | Often doubts capacity to learn new | Sometimes demonstrates a belief Often demonstrates a belief that Consistently demonstrates a belief that
Mindset and hard work won't change that | things and grow through hard work | that he/she is capable of learning he/she is capable of learning and he/she is capable of learning and growing
Students and growing growing
believe that , ) When given a challenging Seeks out and asks for opportunities to do

When given a challenging assignment in class, will usually see | Believes that hard work leads to Seeks out opportunities for hard hard work, especially when it is something
they can assignment in class that requires | it as a challenge that does not lead | increased knowledge, and when work as a way to increase that is challenging and uses as many
learn and hard work, always avoids the to anything and so tries one or two | faced with something challenging, knowledge, and when faced with a strategies as needed until an answer is
achieve assignment or immediately gives | strategies, but then gives up tries three or more strategies challenge, uses multiple strategies | found
up before giving up
_.00——__.—._0 Struggles with completing tasks Inconsistently follows through with | Usually able to follow through on Often able to follow through on Consistently follows through on completing
Students and following through on goals completing tasks and goals and is completing tasks and reaching goals | completing tasks and reaching goals | tasks and reaching goals and always avoids
know and is usually distracted by other | sometimes distracted by other and rarely distracted by other things | and usually can identify distractions | distractions
learning things things and use strategies to avoid them
3 Usually follows class and/or school Always follows class and/or school norms
skills n:.n. Rarely follows class and/or Sometimes follows class and/or norms when dealing with difficult Follows class and/or school norms when dealing with difficult situations or
strategies schoal norms when dealing with | school norms when dealing with situations or emotions when dealing with difficult emotions and helps others do the same
difficult situations or emotions difficult situations or emotions situations or emotions
Can identify and use several Consistently uses a variety of learning
Is not familiar with learning Can identify one or two learning learning strategies and usually uses | Can identify and use a variety of strategies to make progress in class
strategies and does not apply strategies and sometimes uses them to make progress in class learning strategies to make progress
them toward making progressin | them to make progress in class in class
class
wm_o-._mm-..m Does not feel connected to Connected to one or two adults Has good relationships with several | Has good relationships with most of | Has good relationships with most of the
Students feel | adults or other students and and a few other students and adults and other students in the the adults and other studentsin the | adults and other students in the building
that they does not reach out for support sometimes reaches out for suppert | school community and usually building and usually shows and is considered a leader among peers
belong in the . . ) reaches out to them for support leadership among peers )
: Struggles with attending school Attends school 51-69% of the time Attends school 85% or more of the time
learning on a regular basis—attends less Attends school 70% or more of the | Attends school 80% or more of the
context than 50% of the time time time
Value Doesn't link the class/subject to Somewhat understands the value Understands the value of the class Believes that what class and school | Able to apply things he/she is learning
Students anything meaningful and may not | of the class/subject and can content and how it will benefit him | offers is beneficial to his or her beyond class and high school and can see
believe the see the value of a high school sometimes link the value of a high | or her, sees the value of a high future, sees the value of a high the value of a high school diploma,
learning diploma school diploma to future Mn:co_nn”w_m_u._:._mm m:”“_ has some goals m“”:cc_ _E_U_WEP M:M :—Wm m:Om_m_. and a mﬂnm”_,_m.“wm_ clear qﬂ_mﬂo“; ‘Eﬁ”oﬂ__ a high
material has eyond high school clear plan beyond high school school diploma will help in the future
value Always sees himself or herself as a
Rarely or never sees himself or Sometimes sees himself or herself | Often sees himself or herself as a Usually sees himself or herself as a contributing member to class and the
herself as a contributing member | as a contributing member to class | contributing member to class and contributing member to class and learning community
to class and the learning and the learning community the leaming community the learning community
community Takes advantage of extra opportunities for
learning and helps other students (tutoring)

Developed by Lainey Collins, Lindsay Avrutine, Chris Doyle, Uli Guzman, Asmah Sattar with support from Eskolta School Research and Design, Inc.,

and the Carnegie Foundation for the Advancement of Teaching's Student Agency Improvement Community supported by the Raikes Foundation.
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Positive Climate

Relationships
=  Physical proximity
=  Shared activities

Low (1,2) Middle (3, 4, 5) High (6,7)
There are few, if any, indica- There are some indications ~ There are many indications
tiong that the teacher and that the teacher and stu- that the teacher and stu-

students enjoy wamm, sup-

dents enjoy Wam, Support-

dents enjoy warm, suppornt-

- it partive relatiocnships with ive relationships with one ive relationships with ons
N :EEIHEI . one another. another. anather.
= Social conversation
Positive Affect There are no o few displays ~ There are somatimes displays  There are frequent displays of
= Smiing of positive afiect by the of positive affect by the positiee affect by the teacher
*  Laughter teacher and/or students. teacher and/or students. and’or students.
=  Enthusizsm
Positive Communication There are rarely positive com-  There ere sometimes positive  There ere frequently positive
* Verhal sfaction munications, verbal or physi-  communications, verbal or communications, verbal or
= Physical affaction cal, among teachers and stu-  physical, among teachers and  physical, amaong teschers end
dent students. students.
*  Positive expectetions =
Hegp.eﬂ The teacher and students The teacher and students The teacher and students
= Eye contact rarely, ¥ ever, demonsiate sometimes demaonsirate consistently demonsirate
= Warm. calm voica respeact for ocne ancthar. respeact for one another. respect for one another.
*  Respectiul language
= Cooperation andfor sharing
Negative Climate
Low (1,2) Middle (3, 4, 5) High (6, 7)
Negative Affect The teacher and students do  The classroom is character-  The classroom is character-
*  |mithility not display strong negetive  ized by mild displays of imi-  zed by consistent irmitability,
= Anger gffect and only rarely, if ever, tabilty, enger, or other nega- anger, or other negative
*  Harsh voice display mild negativity. tve affect by the teacher gfiect by the teacher andfor

= Peer sggression
= [isconnected or escalating negativity

Punitive Control
= alling

= Threats

= Physical control

= Harsh punishment

Sarcasm/Disrespect
= Sancastic voice/statement
=  Teasing

*  Hurniliaticn

Severe Negativity
= Victimization

= Bulying

*  Physical punishment

Clsoroom AsTnman Sooing Sysian™

The teacher doas not yell or
make threats 1o establish
control.

The teacher and students ars
not sarcastic or diseepectiul

andfor the students.

The teacher cocasionally
uses expressed negativity
such as threats or yeding to
estabiish contnol.

The taacher andfor students
gre occasionally sancastic or
disrespectiul.

There &re no instancas of
severe Negativity between the
teacher and studants.

the students.

The teacher repeatedhy yels
&t students or makes threats
to establish control.

The teacher andfor students
are rep=atedhy sarcasfic or
disrespectiul.

There &re instancas of severs
negativity betwesn the
teacher and studants or
amang the students.

{CLASS™) by Robar! ©. Fanta, Karen M. La Parn, & Bridgel K. Hamrs. Copynight © 2008 by Faul K. Brockes Publshing Co., In.

Al rights resanved. Do nol reproduns without parmission of Brookss Publishing Do, 1-800-£38-37 75, wwaw. Drookees puibiiching. oom
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Teacher Sensitivity

Awareness

= Anticipates problems and plans

appropriately

= Motices lack of understanding and/

or difficulties

Responsiveness
= Acknowledges emotions

* Provides comiont and assstance
*  Proedes individusized support

Addresses Problems

* Helps in an sffective and timely

manner
* Helps resolve problems

Low (1,2) Middle (3, 4,5) High (6, 7)
The teacher consistently fels  The teacher is sometimes The teacher is consistently
io be awere of students who  awere of students who need  awere of students who need

naed sutra support, assis-
tance, or sttention

The tsacher is unresponsive
to or dismissve of students
and prowides the same level
of assistance to all students,
regardless of their individusl
nesads.

The teacher is ineffective at
addressing students" prob-
lems and concams.

aiira support, assistence, or
attention.

The tsacher is responsive to
students sometimes but at
other times = more dismis-
Sve of unresponsiee, match-
ng her support to the nesds
and abilties of some students
bust not others.

The teacher is sometimes
affiective at addressing stu-
dents’ problems and con-
CEMME.

aiira support, assistancs, or
attention.

The teacher is consistemtly
responsive to students and
matches her support to their
needs and shifties.

The teacher is consistemnthy
affective at addressing stu-
dents’ problems and con-
CEMTE.

Student Comfort The students rarely s=ek sup- The studemnts sometimes seek  The students appear comfort-
* Seoks and quidance part, share ther ideas with, or  support from, share ther able sesking support from,
: Fmﬁmmw respond to questions from  idieas with, or respond o sharing their ideas with, and
- the teacher questions from the teaches. respanding fresly to the
= Takes risks
teacher
Regard for Student Perspectives
Low (1,2) Middle (3,4, 5) High (6, 7)

Flexibility and The teacher is rigid, inflawi-  The teacher may follow the  The teacher is flewible in his
Student Focus bde, and confrolling in his students” lead dunng some  plans, goes along with stu-

) plan=z andfor rarely goes periods and be more con- dents’ ideas, and omganzes
= Shows flexibility along with students ideas;  trolling during others. instruction amund students”

*  |Inoorporates student's dess
= Follows lead

Support for Autonomy

and Leadership
= Aliows choce

= Aliows students to lead lessons
*  Gives students responsibiities

Student Expression
* Encourages student talk

= Elicits idess and/or perspectives

Restriction of Movement

= Aliows movement
= |= not ngid

most classroom activities
are teacher-driven.

The teacher does not support
student sutonomy and keader-
ship.

There ame few opportunitiss
for student talk and e pres-
Si0n.

The t=acher is highly control-
ling of students’ movement
and placement during acii-
ties.

The teacher somestimes pro-
wdes suppart for student
autonomy and leadership but
at other times fails to do so.

There are pericds during
which there is a lot of student
ek and expression but other
times when teacher talk pre-
dominates.

The teacher is somewhat
cantrofing of students’ move-
ment and placement during

infenests.

The teacher provides consis-
tent supiport for student
autonomy and leadership.

There are many opporunifies
for student talk and expres-
SION.

Students heve freedom of
movement and plecement
during acthit

Clamaroom Assessment Soorng Syskm™ (CLASS™) by Robart C. Flanta, Karen M. La Faro, & Eridget K. Hamm Copyight © 3008 by Faul H. Brookes Fublishing Co., no.
All righi= meerved. Do nol reproduce withow? pamission of Brockes Publshing Coi, 1-800-638-3775, www.brookespublishing. com
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Behavior Management

Low (1,2) Middle (3, 4,5) High (&, 7)
Clear Behavior Rules and expectations are Rules and ewpectations may  Rules and expectations for
. absent, unclear, or inconsis-  be stated clearly but zre behawior are clear and con-
Exgﬂmt“"? tently snforced. nconsistartly enforced. sistantly enforced.
*  Clear supectations
= Consistency
*  Clarity of rules
Proactive The teacher is mactive, and The teacher uses a mix of The teacher is consistently
- ritceing is absent or inef-  proactive and eactie proactive and monitors the
» Anticipates of problem monseang : .
behasior or ation fective. rESpOnSes; sometimes she clessmom efiectively fo pre-
. Low sivity monitors and reacts to eary  vent problems from develop-
. Moni ndicators of behavicr prob- g
ems but other times misses
or ignores them.
: : ; " havior are ineffective; the atternpis to redirect misbehay-  rects misbehavior by fozusing
+ [Effective reduction of misbaehawior - . . - X
«  Aftention to the positve @dﬂmﬂhfﬂmmpﬂﬁ- or &re efective, particulary on positives and making uss
* IUses subtle cues to redirect fives Or uses subtle cuss. A5 when he or she focuses on of subtie cues. Behavior man-
. Efficant mdimch a result, msbehavior contin- positives and uses subile agement does not teke time
: n wes andéor escalates and cues. As a result, misbshavior  away from leamning.
takes time away from leaming.  rarely continues, escalstes, or
tekes time awvay from keaming.
Student Behavior Thers are frequent insiances There are periodic episodes There are few, i any, instances
« Frequent compli of misbehavior inthe class-  of misbehavior in the class-  of student misbehavior in the
= Lilie agyeeasion and del FOOmL roomL classronim.
Productivity
Low (1,2) Middle (3, 4, 5) High (6,7)

Maximizing Learning Time

+ Provision of acivities
* Choica when finished
* Few disnptions

* [Effective completion of managerizl

tasks
*  Pacing
Routines
= Students know what to do
= Clear instructions
= Little wandaring
Transitions

* Brief
*  Explicit follow-through

*  Learning opportunities within

Preparation

* Materslk ready and accessible

=  Knows lkessons

Fiew, if amy, activities are
prowided for students, and
an swcassive amount of tims
iz spent addressing disrup-
tions and complsting mana-
gerizl tesks.

The classmom routines are
unclear, most students do not
kniow what is expected of
them.

Transiticns are oo ong, o
frequent, andior insfficient.

The teacher does not have
activities prepared and ready
fior the students.

The teacher provides =ctivi-
ties for the students most of
the time, but some learning
time is lost in dealing with
diznaptions and the comple-
tion of managenal tasks.

There is some evidence of
clas=room routines that allow
everyone to know what is
expecied of them,

Trensitions sometimes feke too

long or are too frequent and
inafficiant.

The teacher is mostly pre-
parsd for activiies but takes
some time away from instruc-
tion o take care of l=si-
minute preperations.

The teachsr provides activi-
ties for the students and

deals efficiently with disrup-
tions and managerizl tesks.

The classroom resembles 2
“well-ciled machine™; every-
body knows what is ewpected
of therm and how to oo about
dioing it.

Transitions ans quick and =fi-
cient.

The teacher is fuly prepansd

Clasamom Amsassrmn! Soonhyg Syskem™ [CLASS™] by Robert C. Flants, Kanen M. La Pam, & Bridget K. Hames, Copyright © 2008 by Paul H. Brookas Pubishing Co., Inc.
Al righis resareed. Dic nol repeoducs wilhow? permission of Beockes Publishing Co., 1-800-£38-3775, www.brookespu bilshing. oo
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Instructional Learning Formats

Effective Facilitation

= Teacher imvolvement

+ [Efiectve quesiioning

= Expanding children’s imolvement

Variety of Modalities
and Materials
* Range of auditory, visual,

and movement opportunities
* Inmtemesting and creative materials
*  Hands-on opportunities

Student Interest
» Active participation
.« Listening

= Focused attention

Clarity of Learning
Objectives

*  Advanced orgenzers

= Sumimanies

= Reorientation statements

Low (1, 2)

Middle (3, 4, 5)

High (6,7)

The teacher does not active-
Iy facilitate activities and les-
sons o encourage students”
imterest and ewpanded
imoivemenit.

The teacher doas not use 2
vaniety of modalties or materi-
als 1o gain students’ interest
and perticipation during activi-
ties and les=sons.

The students do not appear
nterested andfor imvohved in
the lesson or activities.

The teacher makes no
atternpt fo or & unsuccessful
at orienting and guiding stu-
dents toward learning objec-
tives,

At times, the teacher actively
facilitates activities and les-
0N b encourage interest
and sswpanded invohvemsnt,
bas at other times she mera-
Iy prowides activitiss for the
students.

The teacher is inconsistent in
her use of a vanety of modalk-
ties and matenals to gain stu-
dents" imersst and participa-
tion duing aciivities and les-
SONS.

Students may be engaged
andfor imerestad for periods
of time, but at other times.
their interest wanes and they
are not invohved the activity or
lesson.

The teacher orients studsnts
somewhat fo kearning objec-
tives, or the learning objac-
tives may be clear during
some pericds but less 5o dur-
ing others.

The teacher actively facili-
tates students” engagement
in sctivities and lessons to
encouwage participation and
expanded imolvement.

The teacher uses a variety of
modalities including auditory,
wisual, and movement and
u=as & vanety of materials to
effectively interest students
and gain their paricipation
during ctivities and lessons.

Etudents are consistently
nierested and imvolved in
activities and lessons.

The teachsr effectivaly focus-
es students’ attention toward
lsarning cbjectiees and’or the
purpose of the lesson.

Concept Development

Analysis and Reasoning
= Why andfor how questions

* Problem soiving

*  Predictior/siperimantation

s  Classificationicomparison

* Evaluation

Creating
* Brainstorming
= Planning
* Producing

Integration
= Connect concepts

= |mtegrates with previcus knowledge

Connections to
the Real World

* Rea-workd applications
= Related to students’ ves

Low (I,2) Middle (3, 4,5) High (&, 7)
The teacher remely uses dis-  The teacher cccasionally The teacher often wses dis-
cussions and activities thet  uses discussions end activi-  cussions and activities that
encowrage analysis and rea-  fies that encowrage analysis  encourage analysis and res-
SONing. and reasoning. S0ning.
The teacher ramly provides The teacher sometimes pro-  The teacher often provides
opportunities for sludents io vides opporunities for shu- opportunities for students to
be creative andor generate dents to be creative and/or b creative endfor generate

their own ideas and products.

Concepts and activities are
presented indepandent of one
another, and students ars not
asked to epply previous lsarn-
ng.

The teacher does not relate
concepts to the students”
actusl ves.

generate their own idsas and
products.

The teacher sometimes Inks
concepts and acthvties to one
another and to previocus leam-
ing.

The teacher makes some

attempts to relate concepts
io the student=" actual lives.

their own ideas and products.

The teacher consistanthy inks
concepts and activities to one
another and to presious leam-
ng.

The teacher consstenthy
relates concepis to the stu-
dents’ actual ves.

Clazsnoom Assassment Sooring Sysiom™ (CLASE™N by Robert C. Flanfa, Karen M. La Fam, & Eridget K. Hy=rm. Copyeight & b008 by Faul H. Brookes Publishing Co., Inc.
All righiz ezgreed. Do not eproduce withoul pamizion of Brookes Publisning Co, 1-300-538-3778, waw. brook szpublzhing oom
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Quality of Feedback

Low (1,2) Middle (3, 4, 5) High (6, 7)

Scaffolding The teacher raraly provides The ieacher occasionaly pro- Thee teacher often scaffoids for
I scafioiding to students tat vides scafking to students students whad e naving a hard
I — rathar dismissas responses o but at ofher mes simply dis- time understanding a concept,

probiems In understanding. of ignores. probiems In students”  pisting an actiity

understanding.
ngdha:km The teacher gives only parfunc-  There are occasional feedback  There are frequent Teadback
« Back-and-forth exchanges tory feecback 1o sludents. 0opE—Dack-and-forn loops—Dack-anc-iorh
= Parcistenca by teacher axchanges—between the eCnanges—oetvean e
TeEcher and SI0ents; othsar taachar and Shdents.
- Fm-lpqm .
timas, hwewver, Teadback Is
mire perfunctony.
F‘mmpﬂng The teacher ransly querss the The ieacher occasionalky The teacher ofien queries the
Thnughtl"rncmes sludants or prompts sludents to  guenes the sludents or prompts  sludents or prompls. sludents o
= Asks studanis fo axplain finking Epiain thedr thinking and ration-  shedents 1o explain Helir tink- adpiain thelr finking and ration-
= Duenias responses and actions gle for responses Bnd acfions.  Ing and rafionale for responses.  de for responses. and ackions.
and actons.
Frmhﬂng Information The teacher raraly provides The teacher oocasionaly pro- The teacher ofen provioes. addl-
« Expansion BOdmcnal Irfommation 10 &edpand  vides anditional iInfommiation to fona Information 1o expand on
s Clarscation on e shedent=" undarstanding  axpand on the sludeni=s’ under-  shudanis” undarstanding or
= Specific teedhack or actions. standing or actions. actions.
EIIEDLIHEEI‘I"IBI‘II‘ The tBachel rarsly ofars The l2acher DCCASIONaly ofars  The 1Bacher oman Hiars encour-
and Affirmation ENCOUragesment of siuments’ SncoUragement of Shderms agement of students” aforts
a sion Bifors that InCreases sludant=”  affons Mal IncCreases: Shies" mat increases Shderts" Imaohe-
* Hecomn Fvoivement and persisience.  nvolvement and persistence.  ment and
- Reinforcement persisisnce.
«  Shadent parsistance
Language Modeling
Low (1, 1) Middle (3, 4, 5) High (6, T)
Frequent Conversations Thers are 2w I any comversa-  Thene ane imited conversations Thene are frequent comversations
« Back-and-forth exchanges tions In the classmoom. in e claszoom.. In the ClassmomL
= Contngent respondng
= Pogr conversations
Open-Ended Questions The majorty of the teacher's The teacher asks a mix of The teacher xzks many open-
=  QUBSHONS raquINe Moafe Man a questions are cloesd-ended. clozed-ended and open-ended  ended questions.
RO responss questions.
»  Students respond
Hﬂpﬂﬂﬁm and Extension The teacher ranaly, If avar, The eacher sometimes rapaats  The teachar oftan repeats of
» Repeats repeats of edends the shi- of exiends the studants’ aiends the sudents’
»  Extends/elahorates danis’ MeSponEes. TECPOMEES. MESmONGES.
Salf- and Parallel Talk The teacher rarsly maps Nisor The i2acher oocasionally maps  The ieacher consElany maps
e own actions and the sh- his or her own actions and the his or her own actions and the

= Maps own actions wilh Enguage

gents’ actions througn lanpuage  students” actons through lan-  Stuoents” actions througn 1an-
= Maps student action with
langLage and descrption. guape and descrption. Quage and descriplion.
—— advanced language with she-  advancad language win shu- advanced languane with stu-
- Connectadbo familarwords angy e etz Hents.
or kdeas

Clersroom Azsersment Soorng Sysim™ (GASS™) by Fobert . Flanty, Karen M. L2 Farg, & Eridget K. Hamra. Copyright @ 3086 by Faul H. Brokes Pubishing Co, Ino
Al Tights Fesared. D0 not rprsiucs without pamision of Brockas Publisting o, 1-800-658-377E, wwa.brookespubishing oom



Growth Mindset Quiz

THE

GROWTH

From
Brock & Hundley

Directions: Check all statements with which you agree.

There are just some things I'll never be good at.

When | make a mistake, | try to learn from it.

When others do better than me, | feel threatened.

| enjoy getting out of my comfort zone.

When | show others I'm smart or talented, | feel successful.

| feel inspired by the success of others.

| feel good when | can do something others cannot.

It's possible to change how intelligent you are.

© 0 N o A~ WwDd P

You shouldn’t have to try to be smart—you just are or you aren’t.

10. | enjoy taking on a new challenge or task with which | am unfamiliar.

Quiz Handout from The Growth Mindset Coach by Annie Brock & Heather Hundley
Score: Odd-numbered questions indicate a fixed mindset.
Even-numbered questions indicate a fixed mindset.

30



Building Institute Handouts

1 Dqrent s Guide 1o
ENCOURAGING A GROWTH MINDSET

~ What Is a growth mindset? ~

Growth mindset is a concept developed by Carol Dweck, a Professor
of Ps cholo%{ at Stanford Universi % It i5 the belief that a gerson‘s
ablities andMmeligence can be devefoped through practice, hard
work, dedication, and motivation.

What Is a fixed mindset?

A fixed mindset Is the notion that Inteligence and talent alone will lead
to success. People with a fixed mindset believe that these things are
“fixed" and canhot be developed or improved upon. They bekieve that

i, you are either born witn it or not, and l'\O(hiﬂg can chang that.

Why Is having & growth mindset important?

Research has shown that children who have a fixed mindset
are more likely to:
- Fear faiure
Give ug on tasks they feel are too difficult
\anore feedback
oid chalenges
Feel threatened by the success of' others

(

\_
Schoolhouse Live

Children who have a growth mindset are more likely tos, A

Learn from Ther mistakes - Tokerisks

Be motivated 1o succeed - Seek feedback
PUT forth more efforT - Learnmore
Take chalenges head on - Learn faster
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Mindset Quiz

Place a check in the column that identifies the extent to which you agree or disagree with the
statement.

Strongly

Strongly .
; Agree | Disagree Disagree |

Agree

1. Your intelligence 15 something very basic about
you that you can’t change very mmch.

2. No matter how much intelligence you have, you
can always change 1t quite a bit.

3. You can always substantally change how
intelligent you are.

4. You are a certain kind of person, and there is not
mmch that can be done to really change that.

3. You can always change basic things about the
kind of person you are.

6. Music talent can be leamed by anyone.

7. Only a few people will be truly good at sports —
vou have to be “bom with it.”

3. Math 15 much easier to leamn if you are male or
maybe come from a culiure who values math.

9_ The harder you work at something, the better
you will be at it.

10. No matter what kind of person you are, you can
always change substantially.

11. Trying new things is stressful for me and I
avoid it.

12. Some people are good and kind, and some are
not—it’'s not often that people change.

13. 1 appreciate when parents, coaches, teachers
give me feedback about my performance.

14. T often get angry when I get feedback about my
performance.

15. All buman beings without a bramn mjury or barth
defect are capable of the same amount of leaming.

16. You can leamn new things, but you can’t really
change how mtelligent you are.

T7. You can do things differently, but the important
parts of who you are can't really be changed.

1%. Human beings are basically good, but
sometimes make terrible decisions.

19. An mmportant reason why I do my school work
15 that I hike to leamn new things.

20. Truly smart people do not need to try hard.




Circle the number in the box that matches each answer.

Strongly Disasree SII:mng]j
1. ability mindset — fixed {g;ﬂ fr D“Zﬁ
2. ability mindset — growth 3 1 0
3. ability mindset — growth 3 1 0
4. personality/'character mindset — fixed 0 3 3
5. personality'character mindset — growth 3 1 0
6. ability mndset— growth 3 1 0
7. ability mindset — fixed 0 3 3
8. ability mindset - fixed 0 7 3
9. ability mindset — growth 3 q 0
10. personality/character mindset - growth 3 ) 0
11. ability mindset — fixed 0 7 3
12. personality/character mindset — fixed 0 3 3
13. ability mindset —growth 3 1 0
14. ability mindset — fixed 0 3 3
15. ability mindset — growth 3 1 0
16. ability mindset — fixed 0 7 3
17. personality/character mindset — fixed 0 7 3
18. personality/character mindset —growth 3 q 0
19. ability mindset — growth 3 i 0
20. ability mindset — fixed 0 3 3
Total
Grand Total

Strong Growth Mindset = 45 — 60 points

Growth Mindset with some Fixed ideas= 34 — 44 points

Fixed Mindset with some Growthideas= 21 — 33 points

Strong Fixed Mindset = 0—20 points
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Culturally Responsive Pedagogy

Culturally Responsive
Teacher Behaviors

Rate Yourself

Not sure

how yet, . | could
Not yet but Attempting model

interested

What do you think you
need to do to move up
one level?

Uses students’ cultures to help
them create meaning for content
and learning.

Emphasizes social and cultural
successes.

Attempts creative approaches to
teaching and learning.

Sees themselves as a part of the
communities in which they teach.

Helps students make connections
between their [identities] and the
world.

Develops students’ scaffolding
constantly increasing student skills
through more difficult ideas, etc.

Encourages students to take a
critical view of ideas.

All students experience academic
success.

Enables students to retain cultural
competence.

Models and creates opportunities
to be critical.

Models and creates opportunities
to be conscious.

Invites students to use their
content knowledge to challenge
the status quo.
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What will | take back to my classroom?

Mindset Growth

1. How will you engage students in a conversation about mindset
growth?

2. What will you share about your mindset growth?

3. What resources will you use to support your conversation with
students?

Classroom Environment

1. What physical change can | make in my classroom now to support
mindset growth?

2. What can | change in my teacher practices that will support mindset
growth and student success?

. 3. Are there procedures in my class that need to change in order to
support mindset growth and student success?

Setting Instructional OQutcomes
1. How do | see the importance of setting instructional outcomes?

\

)

2. How will I use instructional outcomes in my planning? How well you teach =
How well they learn

3. How do I plan to use instructional outcomes in my instructional
delivery?
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Designing Coherent Instruction
1. What are you asking yourself when you are developing lesson plans?

2. How will you know if your students are learning? What processes will you use?

3. How will you ensure that all of your students have an opportunity to succeed?

4. How is this lesson aligned to the previous lesson? To the next lesson? Students need to see
the connection.

Designing Student Assessments
1. How will you use formative assessments to inform instruction?

2. How will you use formative assessments to help students monitor
and assess their own learning?

urement

rogi

E
:measurable i &
resq[{ 05 rubrlcsf!]!si"’"i

3. What new strategies will | employ to determine where my students EUUthmBSSYS ema |C

are academically and where they need to be? What steps will | m allgnment t
take to help them get there? LC” ”C”h"“ Ssessmen

pw{»r

mmmommﬁd sneys'z |eam|ng Stuljdent
3 Hohjctives < ¢

4. How will I use formative assessments to support differentiated
learning?

36



Posters

AND APPRECIATES THE

PRESENT\

The great%r part é)f your happiness Y By : : ‘

onmiserydeR nde BoLIT ou have a uni The most prolific days of your

attitude towards any given moment. drive that are Igrl:glr‘:;'f: t?: g: i life won't |Fi)kely be easy.
pressed.

Discipline allow
S you to
control the course of your life.

REMAINS % WILLINGNESS
AND DRIVE

Forget about failure. It's focused
resilience that eventually leads
you to your desired resulft.

When you serve
others you end up
AMERICAN EXPRESS

BY MARC CHERNOFF :é‘ﬂgﬁ' g into a productive benefiting as much |
plan, look for answers and not more than those #PASSION

% ;
esolutions, not excuses and complaints. you serve. fP-ROJ

MarcAndAngel.com
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Fixed Mindset

Believes talent is inborn

Desires to be seen au\oﬁmonnglnafiuo.:

SATERREN AR ARSI RS Mo oL SRR AES e
eSSt SsAssAAdas s TlAygigasssestares
.....

' Sheavoids
challenge

Sees effort as
temporary

Feels threatened by
others’ success

OOOOOOOOOOO

ooooooooooooooooooooooo

el k. L R

B ATER SR O AR AN

rigid and difficult athlete that is limiting her potential.

-----
........

.......
s R AR D AR AN
S Ex s &8

E&u 83::1:31&:0 %gﬁ gg&\g
to better herself. This creates a calmer, more open-minded
athlete that is coachable and can reach her fullest potential.

E&a toa g!aemg&igggw 8..“53‘ trying
to regulate herself and the way others view her. This creates a

Growth Mindset

Believes ability can be developed
Smaalgamh to learn g&mﬂ\so_isuo.

RARSL AL AP E TR INEP AT AR SRR R AR I AERAARCIN SR ANET O
~a ,’."""I.'
. .h‘A..cc.

SRR m&nnﬂ?ﬁnnm \
challenge

Believe her effort
is most important

{ Is inspired by and learns
. ™, from others’ success

..................

.............................................
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/

Growth Mindset Fixed Mindset
The Force The Dark Side

Because you are
afraid of looking silly
and getting things
wrong you...

Embrace challenges Avoid challenges
Keep going even when  Give up easily when it’s
it’s hard hard
See effort as the See effort as a waste of
journey to success your time

Learn from criticism Ignore useful feedback

Are inspired by the Feel threatened by
success of others other people’s success
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“When do you feel smart?”
(from Carol Dweck’s book, Mindset: The New Psychology of Success, page 22)

We asked people, ranging from grade schoolers to young adults, “When do you feel smart? The

differences were striking.
People with the growth mindset said:

“When it’s really hard, and I try really hard,
and I can do something I couldn’t do
before.”

“When [ work on something a long time
and I start to figure 1t out”™

For people with a growth mindset it’s not
about immediate perfection. It’s about
learning  something over  time—
confronting a challenge and making
progress. People with a growth mindset

thrive when they're stretching themselves.

People with the fixed mindset said:
“It’s when I don’t make any mistakes ™

“When [ finish something fast and 1t’s
m'm-'.'!

“When something 15 easy for me but other
people can’t do 1t

It's about being perfect right now. In the
fived mindset it's not enough just to
succeed. It's not enough just to look
smart or talented. You have to be pretty
much flawless. And vou have to be
flawless right away. When do people with
a fixed mindset thrive? When things are
safely within their grasp. If things get too
challenging when thev're not feeling
smart or talented- they lose interest.
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Fixed Mindset

Intelligence is static

Feople who kold these bellefs think that *they are tee way they ar=", bul that doesn't
mean fhat they have i=ss of 3 desire for a posithve s=H-image than anyons =lse.
Eo of course they want o perform well @nd ook smart.

Leads to a desire to look smart
and therefore a tendency fo...

CHALLENGES

...avoid challenges

By defini@on, & challemnge Is kard and suco=ss s not assured, so rather than risk falllng and negatissly
Impacting thelr sedf-image, they will ofen awold chal=nges and siok to whak ey know they can do well.

OBESTACLES
...give up easily

Same with obstacles. The difference here, as | se= 11, |5 al challenges are things that yow can declde
bo o while chstacles are =xl=mnal forces thal get In your way.

EFFQAT
_..see gffort as fruitless or worse

Whats the point of working hard and makieg =Morts H afferwards you are 51l on squane one T H your
worldelew bells you that effort ks an wnpleasant thing that doesn't really pay dividends, themn the
smart thing to do 15 to avold B as much a5 possibbe.

CRITICISM

...ignare useful negative feedback

Useful negathee fesdback Is lgnored In the best of cases, and taken as an Insul the rest of the tme.
The Flaed Minds=t logically l=ads youw to belless that any crificism of your capabllifles s cridcism of you.
This wsually discourages e peaple arcund and after & while they stop giving any negative Tesdback,
further Izolating the person from external Influences that could peneratbe some chamge.

SLMICESS DF OTHERS

...feel threatened by the success of others

The success of others |5 s=en as a bepchmark against which the person looks bad. Usually when others
succeed, prople with & Fleed Mindset will iry 8o convinoe themselves amnd fhe people arourd Bhesmn Ehat
the success was dee o elther luck (after all, aimost everyihing Is due 1o luck In the Flyed Mindset world)
or abjectionabile actions. In some cases, they will even iry to farnish the success of ofhers by Gringing
up Wings that are compleiely unrelabed "Ves, but did yow know absouk his. ")

As a result, they may plateau early
and achieve less than their full potential.
All this confirms a deterministic view of the world.

AL a result, they don™ resch thelr full pofential amd Ehedr beliefs Teed on themsslves: They don't change or Improee
much with Hime, H at all, and 0 io them this confirms. et Sthey ane as ey are".
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g Growth Mindset
£ AR = Intelligence can be developed

Leads to a desire to learn
and therefore a tendency to...

Feopls who Rold the Growth Mindset beli=yve that ntelligence can be developed,
Ehat the brain Is ke & muscle that can be tralmed.
This l=ads fo the desire to Improee.

...embrace challenges

And mow do you Improve? First, you embrace challsnpes, bECAUSE you
Emow that you'll come owt stronger om the ofher side.

...persist in the face of sethacks

Uimilarly, cbsiacies - external seibacks - do not discourage yow. Your
seif-image Is not Bed o your success and how you will look o others;
fallure I3 an opporfunity fo l=am, and 30 whatever kappeERs you win.

...zee effort as the path to mastery

Effart I3 seen not as something useless fo be avolded but a3 mecessary
to grow and master us=ful skills.

. learn from criticism

Criticlsm and negatlve feedback are sowrces of Information. That dossn't mean

that all oriticism Is worth Integraging or that nothimg 1s never taken persorally,

Eut st l=ast the Srowth Mindset Individusl Enowns that he or she can change
nd improwve, 5o the negatlve fesdback 1s not percelyved as belng directly abowt
1=m as & person, buk rather about thelr current abllibes.

_..find legsons and ingpiration in the success of others

e success of oihers |2 s=en a3 & source of insplration and Informatian.
o Srowth Mindsef indlvidusls, success |5 pof SE&0 &5 & TEMO-SUM QaME.

bl i bbb Al this gives them a greater sense of free wil

And so0, Growth Mindset Indlviduals will Improve and this will oreate & positive feedback loops
thak =ncourages th=m to keep leaming and Improvwing. Of cowrse, most people do not have &
100% Flxed mindsetor a 100% Srowth mindsef; most of us have some of both.

The good mews Is that it s possiile to change your worldview from a fles=d mindset to a
growth mildsel. And Carol Dweck's res=arch Indicates that both chilldren and adulis
can be taught fo chamgs thelr mindset®
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TWO MINDSETS
CAROL S, DWECK, Ph.D.

Graphic by
Nigel Moimes

Fixed Mindset

Intelligence i static

Growth Mindset

Inelligence can be developed

Leads to a desire
to leam and
therofore a
tondency to

. pertist in the
face of setbacks

300 effort as
the path to mastery

Seam from
criticim

Sfind lessons and
Inspiration In the
success of others

As aresult, may plateaa early
and a:hicvc'lc?s?{-m their full potential,

Al this confirms a deterministic view of the world.

As a result, they reach ever-higher levels of achlevement

All this gives them a greater sense of free will,
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“Failure is an “Failure is the
opportunity to grow” limit of my abilities”

GROWTH FIXED
MINDSET MINDSET

1 2 s ! "
*| can learn to do anything | want* “I'm either good at it or I'm not
"My abilities are unchanging”

“Challenges help me to grow”

“My effort and attitude to be challenged”

N T “I can either do it,
| don't like or | can't’

detarraine rriy sbiktie “My potential is predetermined”

“When I'm frustrated,

" : . . "
1 am inspired by the success of others | g ive u p

“Feedback is constructive”

”| “ke to try *Feedback and criticism

ne th , are personal
W things
g "| stick to what | know”




Change your

words -
Change your
> Mindset!
g%( 5 otgoodat this!"
?@&% tlf;v::lg:’r“yL and if | can't do this, | will
Fé?::;j\“ | need some feedback and more help.
-y My frst plan dido't work.

"Use a good strategy and if that
doesn’t work, use another strategy
until you run out of strategies. | have
to do my best.'

give up!’

'l can do better than that.
| will use a strategy.
| can keep doing it.
'ljust don’t do Maths." . ,
'| can get ideas from others. _This s too hard!
| can try my best in Maths. | made a mistake, but that's
| will train my brain." alright. | can keep trying!
If I need help | will ask a friend."
'It's good enough!’ s
: She’s so smart.
Have a look at my work.

e S | will never be that smart!"
Ican have ago atit. | will have  'gf course | can do it! 'm almost there.

another go and try harder. | need feedhack from other people.
A mindset is a belief we hold about our intelligence and ability.
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MEANS THAT And 1 you have a
YOU BELIEVE
dolll SQ@EQ

CAN BE

uhuh means you

KEEP GOING
eridicesm (Lf‘h@nu u'u’ngs gd

BY SEE EFFORT AS THE
N PATH TO MASTERY

OTHERS
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fail chart

Did you just fail at something™

/ \ Yes

No
Good { That’ Lkay
ob! = 3
4 Whnat are you going
to do nows:
Just don't
cocky now. It's not
always this easy. / l \
Try again Cry and Give up
away try agsain and quit
-l A /
That's okay! At What 2/
Yeah you are! least you're trying Why 222
YBecause I didn't YBecauce I don't
want it that bad to like to Fail.”
P, begin with.” / /
e on you? - Everybody fail T
: ails. A
/ \ It is part of life Everyggg fails.
and is essential Get over it.
Yes No c%y cz.g.«:c;ec.;asi :
again.
Trust me
on this.
Then you shouldn’t
quit. 0\3 through wWell, it’s your decision.
with your commitment, but failing is a part of the
and don’t let them down. patn to success. Instead of

quitting, see what happens when
you try a few more 'clmes.
You can do it!
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things to remember
when you get stuck

i

| (TR

|
\HEfE
WHEN
&ﬂ ﬁ\eK ER{O\\I\//\ HISDAR\(
v%EMAGKEA' ENOUGH,




YOU HAVE ONLY

IF YOU
HAVE

Until then, i1t's learning




The Academic Mindsets

®,

Mindset #1: Growth

+ [Effort Equals Increasad Intalligence and Ability
= Parsist Even with Setbacks
+ Baliova in Continuad Growth

t14

Mlndset #2: Self—Effical:y

+ PBealisve in Success
= Goals Are Attainable
*  Must See a Clear Path to Reach Goal

" i

Mindset #4: Relevance

Mindset #3: Sense of Belonging

+ [Foaeling of Belonging to the Learning Community
+= Connect Leaming with Social Rewards

= Belonging Equals Engagement, Which Leads to
Pushing Thair Potential

mimio.com

Work Has Value And Purposa
Value the Skills and Knowladge
They Are Attaining

Find Work Relevant and Intarasting

mimio
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Growth Mindset
Stovies.and Science

ALl e £

Ovevxc
Just a few years
for $19 billion, Bri:
job interview. He
~a great opportunity to connect wit
>eople. Looking forward to life's r

51



Appendices

52









55



56



Appendix F: Asking Questions

All questions should have answers/follow-up

Questions should be balanced with direct and open-ended. Greater critical thinking is
created with open-ended questions (Higher Order Thinking Skills)

Teachers should model questions that students should ask each other

Teacher should model researching information to answer questions

Teachers should activate background knowledge...what do | already know. Reference
students’ prior knowledge.

Teachers should use rhetorical questions

Students contribute to the development of questions for assessments

Teachers use wrong answers as springboards for further discussion

Create long-term projects to build background and understanding of concepts

Allow time for reflection of answers and progress

Students are encouraged to ponder “what if “questions (questions that do not have clear
answers)

Students elicit a detailed response to “how would you explain this to a 5-year-old”
Provide opportunities for debate, free response, and independent thinking

Teachers strive for all students to use independent thinking that is a long-term product of
teacher modeling.

Provide alternative sources for research

Create an environment to move students toward independent practice

Teacher practices more patience while students consider their answer; learn to deal with
awkward silence
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